ANALYSIS DIFFERENTIATED ASSESSMENT INSTRUMENT FOR GRADE 9 JUNIOR HIGH SCHOOL IN EMANCIPATED CURRICULUM
Kadek Swasty Sukmastiani1, Luh Gd Rahayu Budiarta2, and Ida Ayu Made Istri Utami3
swasty@undiksha.ac.id1 
rahayu.budiarta@undiksha.ac.id2 
istriutami@undiksha.ac.id3 

Universitas Pendidikan Ganesha, Bali


ABSTRACT
In the implementation of the curriculum, of course, it cannot be separated from assessment activities. Assessment helps teachers to know the ability and understanding of students in receiving material. The government is very aggressive in creating a new curriculum to catch up on what was missed in the previous curriculum. Currently, the government has published the latest curriculum with the name Emancipated Curriculum. This curriculum has several assessments that are similar to the previous curriculum. The assessments in question are diagnostic assessments, formative assessments, and summative assessments. This assessment aims to help develop differentiated assessment in schools and in accordance with the diverse learning styles of students. This research uses the Design and Development or D&D method proposed by Richey and Klein's (2007). There are four stages in product development, namely Analysis, Design, Development, and Evaluation or called ADDE. Data collection was conducted at SMPN 1 Seririt, with 38 respondents divided into 37 students and 1 English teacher. The resulting data were analyzed with mixed methods or a mixture of qualitative and quantitative. The result of this research is a product in the form of an assessment book intended for teachers. This manufacturing process is based on the ADDE method (Analysis, Design, Development, and Evaluation).
Keywords: Emancipated Curriculum, assessment, differentiated assessment, diagnostic assessment, learning style, learning method and young learners, 
INTRODUCTION  
As time goes by, education in Indonesia is always changing. The curriculum has an important role that guides the progress of education in a country, which starts from the realm of understanding concepts to implementation in the field (Dhomiri, 2023). When it comes to curriculum, it is always about assessment. Assessment is often associated with systematic activities to determine the development and abilities of children. (Nisrokha, 2018). Assessment not only refers to students' ability to proceed to a more difficult stage, but can provide an overview of students' abilities and as a tool to determine their weaknesses (Naf’iah et al., 2023). Seeing the development of the curriculum in Indonesia, the government must have developed an assessment that suits the needs of students and teachers. (Amini & Fitria. Y, 2019). In Curriculum 2013, the government focuses on insights, skills on student character (Susanti et al., 2023). This ability can be seen through report card scores, which can be a benchmark for whether students can advance or stay in class. On the other hand, Emancipated Curriculum prioritizes the application of intracurricular learning models and the implementation of conditionally open learning (Susanti et al., 2023). 
Existing assessments in Indonesia are partially aligned with the assessments in the curriculum (Andayani & Madani, 2023). With this assessment, students have several positive impacts including increased learning achievement by providing feedback at the end of learning and during learning. Providing motivation to students which is useful for improving student achievement in subjects that students like. In addition, this curriculum change has an impact on improving student learning. Where at this time, teachers can help students to find out what deficiencies exist in these students which will improve student abilities in a sustainable manner. To find out the shortcomings of students, the teacher must conduct a diagnostic assessment. This assessment focuses on finding out the shortcomings of students and helps teachers to create subject matter with students' abilities. However, this assessment has not been evenly carried out in schools. In fact, there are only a few schools that carry out this assessment and there are also schools that carry out this assessment at the beginning without continuing its implementation.
In the research conducted previously, the author found gaps in the research. This can be seen when the previous researcher only focused on assessments based on learning methods. In this research, the author focuses on creating an assessment based on students' learning style. This is based on the fact that each student has a different learning style and this learning style is very important for the continuity of student learning activities (Kapitariyani & Sudimantara, 2023). However, there are several cases that find that teachers do not explore students' learning styles which results in students not understanding the learning provided.   This assessment not only has an impact on students, but can also improve teaching strategies carried out by teachers in the classroom. In the emancipated curriculum, there are two assessments used by the government, namely formative assessment and summative assessment (Yusri et al., 2019). In addition to these two assessments, teachers also use diagnostic assessments as an initial stage to determine students' learning styles, learning models that are suitable for students' abilities which will have an impact on the teacher's strategy in creating learning materials (Mardiana et al., 2021)
Understanding the assessment system helps teachers identify areas of improvement in their teaching methods. This, in turn, contributes to ongoing professional development and refinement of teaching approaches to better meet students' needs. Clarity of the assessment system helps schools to allocate resources effectively. Schools can identify areas where additional support or intervention may be needed, thus ensuring a more efficient use of resources (Fadil et al., 2023). An educated public will be better equipped to engage in discussions and decision-making regarding education policy. Understanding the assessment system empowers the general public to participate in discussions about the quality and effectiveness of Merdeka Curriculum.
Such understanding is what this research aims to achieve because the assessment system can contribute to improving education policy, any real and evidence-based insights gained from this research can help all stakeholders in the education system to understand how assessments can be aligned with curriculum objectives to policy adjustments that improve the overall effectiveness of Merdeka Curriculum and even its success in the near and long term. Clear communication about the assessment system fosters public awareness and understanding of the Merdeka Curriculum (Putri et al., 2023). This, in turn, builds confidence in the fairness and effectiveness of the curriculum in the early stages of implementation such as the present and the next few years. Over time, a well-understood and refined assessment system will form a quality assurance framework. This framework helps maintain and improve the overall quality of education under the Merdeka Curriculum. 
Data from assessment informs policymakers of areas that may require refinement, thus ensuring the curriculum evolves to meet changing educational needs. In the long run, this lays the foundation for continuous improvement, adaptability, global competitiveness and enduring community trust, thus contributing to the curriculum's continued success as a public policy. The author plans to interview Grade 9 English teachers and students, conduct classroom observations, and analyze teaching modules and syllabi. The aim is to identify the challenges faced by English teachers, particularly during diagnostic assessment. This research seeks to provide assistance and solutions for teachers in the assessment process.
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[bookmark: _Toc164954045]Emancipated Curriculum 
Education in Indonesia at this time has undergone many changes, especially in the aspect of curriculum. Looking back at the previous year, the government was very active in developing relevant education for students who would later become the nation's future successors. The government has set a curriculum as a reference for teachers in teaching and learning activities. In accordance with the decree Kementrian Pendidikan, Kebudayaan, Riset dan Teknologi Nomor 033/H/KR/2023 about learning outcomes in early childhood education, primary education and secondary education levels in the Emancipated Curriculum. The Emancipated Curriculum, which was originally called the prototype curriculum, was refined by the Government of Indonesia, which became the first stage in the preparation of flexible learning and focused on essential material and character development that had an impact on the competence of students (Kementrian Pendidikan dan Kebudayaan, 2023). In this latest curriculum, there are five main characteristics to support learning which consist of: 1) learning that focuses on essential material to get more meaningful learning; 2) application of P5 as a form of competency and character development of students; 3) flexible learning outcomes that result in more enjoyable and meaningful learning for students; 4) freedom of educators in the selection of teaching tools in accordance with curriculum development and implementation of quality learning; and 5) prioritizing mutual cooperation to support the implementation of Emancipated Curriculum. With these characteristics, Emancipated Curriculum has three stages, namely: 1) Diagnostic Assessment; 2) Planning; and 3) Learning. In the emancipated curriculum, the government also uses summative assessment to support formative assessment. Summative assessment is an assessment that uses a numerical index as the final result of this assessment. If the formative assessment does not use a numerical index, the summative assessment is inversely proportional to it. The purpose of implementing summative assessment is to find out the final results of student learning which can be seen in the end-of-semester assessment whose final results will be reported through the student's report card. This assessment uses several subject areas to find out how far students understand the material that has been given in the last semester. To get the final results of this assessment, teachers can use several methods such as final exams, standardized tests or final projects.
Assessment in Junior High School
	In the learning process, of course, it does not escape the assessment. This assessment aims to find out how much students understand the learning that has been obtained before. Assessment is an activity to collect information about students to determine the ability of students on a material (Arends, 2008). Assessment only focuses on individuals because each student has different abilities which will have an impact on the understanding of students. In this assessment, it is divided into five categories consisting of: 1) formative, summative and diagnostic assessment; objective and subjective assessment; referral assessment (criterion referral, norm referral, and ipsative (forced choice)); informal and formal assessment; internal and external assessment. In assessment, the process will follow the same systematic approach to collecting, analyzing, and corroborating data from multiple sources that is fundamental to empirical research. However, what needs to be considered in the assessment process is not the outcome of the student but the student's contribution to the acceptance of the learning theory. 
In the emancipated curriculum, the government uses summative and formative assessments as the final assessment. In addition, at the beginning of learning (the beginning of the semester) teachers will provide a diagnostic assessment as the initial stage of developing strategies that are in accordance with student interests which will later affect the process of receiving material by students. In the emancipated curriculum, assessment is used in the learning process and is used to facilitate learning and provide information as feedback for teachers, students and parents and is expected to help students in determining appropriate learning strategies later. In addition, assessment is also useful as a reflection material to improve the quality of learning
Differentiated Assessment
In teaching and learning activities, assessment is important to find out how far students master the material and from the assessment can also find out the weaknesses of students in a material. The assessment used is divided into several types, namely formative assessment, summative assessment and differentiated assessment. In the emancipated curriculum, the government uses all three assessments. However, the interesting thing is the differentiated assessment. While formative assessment takes place during the learning process and summative assessment is used as the final assessment to determine students' understanding, differentiated assessment prioritizes students to be more active in the learning process by collaborating with students' readiness, interest and learning profile (Tomlinsom, 2003). In other words, differentiated assessment is an assessment that focuses on improving student weaknesses to meet student needs through learning with specific strategies. This assessment is always related to formative assessment because it is able to prioritize student weaknesses that can later be corrected with strategies that are in accordance with student abilities. During the learning process, there are three perspectives that can be used for the implementation of assessment, namely : 1) assessment for learning: One of the assessments that takes place during the learning process whose main purpose is used as a basis for making improvements to the student learning process where in this assessment a formative assessment is used which is a continuous assessment; 2) assessment of learning: assessment that is used after the learning process or called summative assessment; and 3) assessment as learning: assessment that invites students to be more active in the learning process and the assessment used is formative assessment.
Diagnostic Assessment 
	In the emancipated curriculum, formative assessment and summative assessment have been explained as the stages of student assessment. Assessment is an activity to collect information about students to determine the ability of students on a material. In addition to these assessments, the government also stipulates diagnostic assessment as the initial stage before the start of learning. According to Aiken (1997) diagnostic assessment is an assessment that looks at student behavior. Diagnostic assessment is a teacher's effort to find out students' complaints on certain learning materials which will later be helped to find a solution (Muhammad & Kusno, 2013). Diagnostic assessment is a pre-assessment or pre-test conducted by teachers to find out students' strengths, weaknesses, knowledge and skills before inviting them to learn. This activity is also useful for teachers, because by conducting diagnostic assessment activities, teachers can find out which learning is in accordance with the abilities and interests of students' talents which will later affect the acceptance of material by students. This assessment consists of two parts, namely cognitive and non-cognitive assessments. Non-cognitive diagnostic assessment aims to obtain information related to learning styles, characteristics, and interests of students (Kurnia Azis & Lubis, 2023). Cognitive diagnostic assessment is an assessment that aims to provide an overview of the initial abilities possessed by students in a subject topic (Kurnia Azis & Lubis, 2023). In addition, diagnostic assessment can be used to measure where students are intellectually, emotionally, and ideologically. The purpose of diagnostic assessment is to help identify problems that occur in the classroom and provide insight into understanding that can be overcome in future teaching. 
In this diagnostic assessment there are several main features which include: 
a. This assessment is always carried out at the beginning of learning, the beginning of the semester or a certain period of time. 
b. The purpose of conducting this assessment is for the teacher to understand the student's position when giving effective instructions. 
c. Implement this assessment through identifying strengths and areas that learners need to improve. 
[bookmark: _Toc164954051]Learning Style 
In the learning process, every child must have a different learning style. Learning styles are stages that are always used by students when receiving learning by capturing information, remembering, thinking, and solving problems in the learning (Nasution, 2011).  Learning styles are divided into four types, namely: visual, aural, read-write, and kinesthetic which is commonly abbreviated to VARK. This model was developed by Neil Farming (1987) with the aim of helping teachers and students adapt teaching practices to different learning styles. This learning style assessment uses an online questionnaire that helps students identify their preferred learning style.
a. Visual
Visual learning style is a learning style that focuses more on vision. Students with this learning style will be more interested when the teacher explains the material by adding pictures, colors, lines and so on. There are characteristics of students with visual learning styles that can be seen from the need to see (information/lessons) visually to understand them, have a strong sensitivity to color, and students with this learning style are sometimes lacking in direct dialogue. (Neil Fleming 1987).
b. Auditory 
Auditory learning style is a learning style that uses the sense of hearing as the main tool in filtering information and knowledge. Students with this learning style will tend to focus when the teacher explains the lesson in front of the class. They will easily absorb information because they basically prefer to listen. Students with this learning style have characteristics that can be seen when students will focus more when the teacher explains the material in front of the class, prefer to discuss and so on (Neil Fleming 1987).
c. Read-write
This learning style is a type of learning that collaborates between writing and reading. Students with this learning style will prefer information presented in written form. This learning style has characteristics such as students will prefer learning in written form, easily receive information in written form, and have the ability to write (Neil Fleming 1987)
d. Kinesthetic 
Kinesthetic learning style is a learning style that involves physical activities such as touching or feeling. Students with this learning style can easily learn through activities that involve hands and feelings in the learning process. This learning style has the following characteristics: more use of physical parts and a lot of movement, students prefer to carry out learning with practice, and students cannot stay still for a long time in the sense that students will look for other activities (Neil Fleming 1987).
Learning Method
In the stage of teaching and learning activities, teachers must use interesting strategies so that students are happy when receiving learning. The learning method is one of the ways the teacher presents lessons that will be received by students (Arends, 2008). This strategy includes the learning method used during learning. Learning method are guidelines used to achieve certain learning objectives by conducting learning systematically. Learning method are also often interpreted as learning experiences to achieve certain goals using a conceptual framework as the formation of systematic procedures (Suprijono, 2013). Learning method are formed from various versions according to the philosophical and pedagogic foundations that become the reason for the formation of learning models (Sueni, 2019). In the learning model there are certain characteristics that are logical theoretical rationales that have a basis for how to teach, appropriate learning environments, and student behavior when receiving learning in the classroom. The learning method aims to guide teachers in designing learning tools, implementing learning, helping students in the acceptance of new knowledge and skills. The learning method is divided into several relative stages to present learning material sequentially. The learning method also has the same syntax in each part. For example, at the beginning of learning, it starts by attracting students' attention and motivating students (Sueni, 2019). Learning method are divided into several parts but teachers often use Project Based Learning; Problem Based Learning; Discovery Learning; Cooperative Learning; and Inquiry Learning.
The Characteristic of Secondary Learners
Secondary learners are individuals who are in the formal education stage called junior high school before going on to a higher level. Junior high school children are said to be early adolescents aged from 13-15 years which results in children at this age experiencing self-adjustment with themselves and the people around them (Hendriati, 2009). At this age, children will begin to be provided with development through intellectual, social, and emotional skills through what they see and feel in the surrounding environment. In the context of VARK learning styles, junior high students exhibit a wide variety of learning styles including visual, auditory, read-write, and kinesthetic. These learning styles can help students in the process of receiving material in a fun way.
METHOD 
This research uses qualitative methods as a solution to the problems that exist in the school that is used as a subject. Qualitative research is research based on post-positivist philosophy to find out the condition of the object under study (Sugiyono, 2011). Data collection was carried out through interviews with subject teachers and analyzed documents such as the syllabus and teaching modules used in the school. Data collection was carried out in one of the junior high schools in Buleleng Regency which is located in Seririt. For the interview session, the author prepared 24 questions related to the assessment conducted in the school with the current emancipated curriculum assessment. In addition to conducting interviews with teachers, the author also analyzed the syllabus documents and teaching modules used in the school. 
RESULT AND DISCUSSION 
The purpose of making this research is to help teachers who have difficulty in the assessment process in grade 9 who use the Emancipated Curriculum, which is a relatively new curriculum used in grade 9. This assessment rubric is related to the grade 9 semester 1 teaching module and syntax learning style consisting of visual, auditory, read/write, and kinesthetic. In addition, this research uses the DnD (Design and Development) model, which consists of analysis, design, development, and evaluation.
A. Analysis
From the results of the author's interview with the 9th grade English teacher, the author concluded that during the implementation of learning the teacher applies a differentiated learning system where in this learning the teacher frees students to choose what material the students will learn next. However, before the implementation of this learning, the teacher carries out a diagnostic assessment to find out the shortcomings of students to be used as a reference for future learning. This assessment stage will begin by compiling several non-cognitive and cognitive related questions addressed to students. After that, the results of the assessment can be used as a consideration for planning the learning process starting from the selection of materials to effective learning methods. 
After the implementation of the diagnostic assessment, the teacher will adjust the learning method to the learning technique through several stages such as making and determining the plan and learning objectives, then the teacher will determine the appropriate assessment technique. After that, the teacher will carry out the assessment process and immediately analyze the assessment then the last touch of the teacher will adjust the learning according to the results of the previous assessment analysis. The learning methods used in this school are cooperative learning methods which include problem, project discuses, technology, inquiry etc. In addition to diagnostic assessments, teachers also do not forget formative and summative assessments to determine students' understanding of previously learned material

B. Design
At this stage, the author starts designing the assessment rubric according to the data that has been analyzed previously. In addition to using analysis data such as ATP, the author also combines it with the results of interviews and student questionnaires to get a rubric that suits the needs of teachers and students. Before making the product further, the author will make a matrix according to the ATP that has been given. In the ATP of grade 9 semester 1, there are two topics that support learning and match the textbook according to the emancipated curriculum. Because some documents only have one learning objective, the author added several learning objectives according to the students' learning objectives. The learning objectives compiled by the author will be explained below: 
a. Topic
The topics used are in accordance with the ATP for grade 9 semester 1 junior high school. The topics used consist of Report Text and Recount Text.
b. Learning objective
Learning objectives are arranged in accordance with the given ATP. However, because there was 1 learning objective, the author added a learning objective according to the needs of the students and had previously confirmed that there was a subject teacher. 
c. Learning style
The learning style offered in this design is in accordance with the VARK theory where there are 4 types of learning styles namely visual learner, auditory learner, read/write learner and kinesthetic learner. 
d. Assessment type
The type of assessment used in this design consists of 5 assessments, namely Write Assessment, Performance Assessment (Speaking), Performance Assessment (Product), Self-Assessment, and Peer Assessment.

C. Development 
At this stage, the author began developing the product with the title “Differentiated Assessment Book 9th Grade of Junior High School First Semester” according to the matrix that has been made before. This product development of course went through several revisions and was finally formed according to the needs of teachers and students. The following will explain some of the revisions from the two mentor authors: 
a. Draft Product 
The author creates a product based on a matrix that has been completed with topics, learning objectives, learning activities, and types of assessments that will be used. At this stage, the author only uses several types of assessments such as oral assessment, written assessment, and performance assessment as assessments that will be carried out for the activities carried out. In addition, at this stage, the author has differentiated the activities according to learning methods such as problem-based on learning, project-based on learning, and discovery learning. Each learning style will get at least two kinds of learning methods in one learning objectives topic. 
b. Revision
There are several revisions obtained after consulting with the author's mentor. The thesis mentor completed several changes, which the researcher carried out in the advice part. The product design in the Canva application has already undergone a number of adjustments by the researcher, including the addition of instructions for grammar errors, the addition of additional assessment kinds, and the use of a single, unique activity for each learning style. After reviewing the researcher's draft product using the Canva software, two thesis mentors provided corrections and suggestions regarding the grammar, which the researcher should double-check. Shorter and more understandable instructions are needed. In addition, the product's design on the Canva app has to be improved; it should be more distinctive, straightforward, and understandable for teachers. Furthermore, book template A4 is used in the Canva program to immediately execute this modification. Once the work has undergone extensive modifications and feedback, approved by both thesis supervisors, it is prepared for expert judgment evaluation.

D. Evaluation
The product was evaluated by the researcher using expert judgment. The researcher was given further direction by the two thesis supervisors to double-check the final work. The initial thesis mentor of the product provides the researcher with a ton of important feedback on the instructions and language. The researcher then takes the initiative to do many important product reviews, as advised by the initial thesis mentor. In agreement, the second thesis mentor advises that the product should focus on neatening up the margins and word arrangement, as well as improving the language. Instead of combining all learning approaches into one, the assessment-focused learning method focuses on one approach that is appropriate for every learning style and learning task. Each topic's learning objectives have guided the exercises that have been provided and explained on the product. Other than that, the oral/written evaluation, performance assessment, self-assessment, and peer assessment are based on the suggestions from two thesis mentors. Following a number of edits and rounds of feedback, the thesis mentor set up a meeting with two supervisor lectures (experts) and a school teacher to provide an expert judgment sheet that includes a number of the product's aspects that need to be evaluated. The completion of the “Differentiated Assessment Book 9th Grade of Junior High School First Semester” product determines the clarity of the instructions, the revised grammar, and the neatness of the product design. The research team's output places equal emphasis on the process of revisions and feedback received, in addition to the outcome and score.
Researchers have collected products that have been developed. The next stage is to carry out the assessment by expert judgment. The first thing to do is to send an expert judgment permission letter to three judges and send the final product to the three judges. Filling in the value is done by giving a checklist in the table that is already available. This assessment was carried out twice. Then the results of the assessment will be measured using the formula from (Nurkancana & Sunartana, 1992)
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	Formula
	Criteria

	X ≥ Mi + 1.5 sdi
	Excellent 

	Mi + 0.5 sdi ≤ X < Mi + 1.5 sdi
	Good 

	Mi – 0.5 sdi ≤ X < Mi + 0.5 sdi
	Average 

	Mi – 1.5 sdi ≤ X < Mi – 0.5 sdi
	Below average

	X < Mi – 1.5 sdi
	Poor 


Notes: 
Mi= 1/2 (Score Max + Score Min) 
Sdi= 1/3 (Mi) Mi= the ideal Mean 
Sdi= the Standard of Deviation 
x= the score of the expert
Form the criteria, it can be seen that there are five categories in expert judgement which are excellent, good, average, below average, and poor. The following is how the researcher decided the Mi and Sdi:
Mi 	= ½ (score max + score min)
	= ½ (5 x 40) + (1 x 40)
	= ½ (200 + 40)
	= 120 
Sdi	= 1/3 mi
	= 1/3 (120)
	= 40 
After finding the results of Mi and Sdi, the author will look for the value of the criteria according to the formula explained above: 
1. Excellent 
X ≥ Mi + 1.5 X Sdi 
X ≥ 120 + 1.5 (40) 
X ≥ 120 + 60 
X ≥ 180 
2. Good 
Mi + 0.5 Sdi ≤ X < Mi + 1.5 Sdi 
120 + 0.5 (40) ≤ X < 120 + 1.5 (40) 
120 + 20 ≤ X < 120 + 60 
140 ≤ X < 180 

3. Average 
Mi-0.5 Sdi ≤ X < Mi + 0.5 Sdi 
120-0.5 (40) ≤ X < 120 + 0.5 (40) 
120-20 ≤ X < 120 + 20 
100 ≤ X 140 

4. Below Average 
Mi-1.5 Sdi ≤ X < Mi-0.5 Sdi 
120-1.5 (40) ≤ X < 120-0.5 (40) 
120-60 ≤ X < 120-20 
60 ≤ X < 100 

5. Poor 
X < Mi-1.5 Sdi 
X < 120-1.5 (40) 
X < 120-60 
X < 60
The categories details can be seen the table below: 
	[bookmark: _Hlk172180560]Score 
	Criteria

	X ≥ 180
	Excellent 

	140 ≤ X < 180 
	Good 

	100 ≤ X 140 
	Average 

	60 ≤ X < 100
	Below Average

	X < 60 
	Poor
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From the results above, the author adds up the results of the assessment that has been filled in by three judges based on Nurkancana and Sunartana (1992): 
Stage 1 
	Judges 
	Score 

	Expert 1
	197 (Excelent) 

	Expert 2 
	191 (Excelent) 

	Teacher 
	168 (Good) 


[bookmark: _Toc171297665]Table 4. 3 Score of Expert Judgement Stage 1
	Based on the results above, it can be seen that two experts said that the product that has been made is excellent and for teachers it is good. The product made is able to assist teachers in implementing differentiated assessment according to learning style. However, there are some revisions from the judgment. One of them is to complete the instrument rubric to make it easier for teachers to see the instruments used in the planned activities. In addition, the judgment also suggested grouping each learning style to make it easier for teachers when they want to use the assessment according to the learning style adapted to students. The appearance of the product is good and comfortable to look at. The author has made the revisions suggested by the judgment and sent the final product to the three judges to get the desired results. The results of the judges' assessment can be seen in the table below: 
Stage 2
	Judges 
	Score 

	Expert 1
	200 (Excelent) 

	Expert 2
	200 (Excelent) 

	Teacher 
	185 (Excelent) 


[bookmark: _Toc171297666]Table 4. 4 Score Expert Judgement Stage 2
	After revising the product and producing the final product, the assessment at stage 2 by the expert judgment has increased. Based on the results above, it can be seen that all expert judgment said that the product was very good and there were no more revisions. Based on this statement, it can be concluded that this product is ready to be used by grade 9 semester 1 at Junior High School.
DISCUSSION 
This research develops a differentiated assessment instrument in the emancipated curriculum based on learning styles which are divided into 4 parts, namely visual learner, auditory learner, read/write learner, and kinesthetic learner or can be called VARK. This research develops Richey and Klein's (2007) model with the theory of DnD or Design and Development. This model consists of four stages, namely Analysis, Design, Development, and Evaluation or ADDE. This assessment instrument is made based on the results of the analysis that has been done by the author and this analysis is divided into four parts, namely observation, interview, questionnaire, and document analysis. 
During the observation and interview, the author targeted one of the English teachers at SMPN 1 Seririt. The results of these observations and interviews say that teachers are still struggling with the implementation of this differentiated assessment. In addition, teachers also get challenges when implementing this assessment. One of them is the number of students in the class which results in some students feeling unfocused because they are disturbed by their friends. Another problem is also found in the lack of learning media. During the observation, the author saw that some students only got one book on one table. In fact, there are some students who are divided into 3 students for 1 book. This results in students not being able to focus on learning because they have to wait for their friends to finish reading because each student has a different learning style. Meanwhile, this school has implemented an emancipated curriculum in all grade levels from grade 7, 8, and 9. The government changed the curriculum to an emancipated curriculum to make improvements after experiencing the Covid-19 pandemic. SMPN 1 Seririt has been using the emancipated curriculum since 2022 in stages from grades 7 and 8. As for grade 9, it will only be implemented in the new learning year 2023/2024. Of course this is a challenge to the teachers. The assessment applied in the emancipated curriculum is differentiated assessment. Where teachers’ free students to learn the material they want. But not apart from the topics that have been used. In addition, emancipated also uses diagnostic assessment to find out students' learning styles and deficiencies so that teachers can plan materials according to students' abilities and can complement students' deficiencies. However, this assessment has not been implemented properly. Therefore, the author created a product that supports students' learning styles but is still within the topic at school. The implementation of learning style-based assessment is useful for students and teachers. For students, they can learn according to their learning style which will affect their achievement in the topic. As for teachers, the implementation of learning style-based assessment has the potential to find out students' strengths. This is very useful to find out the potential for students to excel in certain fields. In addition, teachers will gain new knowledge because this product will be presented in online worksheets that make teachers get to know more about technology that can be used in learning. In the end, teachers will use this book for the continuity of assessment in the emancipated curriculum. 
From all the data presented above, it can be concluded that SMPN 1 Seririt has not fully implemented the emancipated curriculum especially in grade 9. The teachers still use the previous ATP but change it slightly to fit the assessment provisions of the emancipated curriculum. In addition, the lack of teaching modules that require students to share their books results in students not focusing when receiving learning. Based on this, teachers need a product that is in accordance with students' learning styles and flexible assessments to make it easier for teachers and students later. 
The book of differentiated assessment will help teachers in implementing learning based on the emancipated curriculum. After the author conducted observation, interview and document analysis. The author continues to make a matrix as an initial design for making this book. This matrix is based on the ATP from the teacher and additionally from the author. The contents of this matrix include CP, learning objectives, topics, learning methods, and assessments that are in accordance with the learning style. After the author finishes compiling the matrix, the author proceeds to compile materials that are suitable for this learning. After that, the author proceeds to create a book design in Canva and completes the equipment in the book. And finally, the differentiated assessment book based on learning style is ready. 
In the evaluation stage, the author had three expert judgments consisting of two lecturers and one English teacher at SMPN 1 Seririt. To calculate the value of the expert judgment, the author used the formula from Nurkanca & Sunartana (1992). This assessment was done twice which resulted in different scores. The results of stage 1 from two lecturers were 197 included in the excellent category, 191 included in the excellent category, and 1 from the English teacher with a value of 168 included in the excellent category. From stage 1, the author received several revisions from lecturers to suit the needs of teachers and students. From the results of these revisions, the author conducted a stage 2 assessment on the judges and produced the following scores: 200 in the excellent category, 200 in the excellent category, and 185 in the excellent category. In the end, this development product is ready to be used by grade 9 students in semester 1.
CONCLUSION
Based on the findings of this study, it can be concluded as follows: Criteria for assessment instruments in emancipated curriculum: first, the assessment must be able to assess students fairly; this means that when carrying out assessments for other learning styles, they must be fair to each other because each learning style has different assessments. The DnD model was used to develop the product in this study which is divided into several stages, namely analysis, design, development, and evaluation. This product is made using a matrix related to the teacher's ATP to adjust the topic so as not to go too far. The assessment criteria in this product are fairly transparent and easy to understand. 
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